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How will you ensure instructional coherence and
continuity after adjusting the pacing guide?

Fewer units/modules will ensure that students have time to engage in the background knowledge
building, fluency practice, vocabulary work, and syntax work necessary to access grade-level
complex texts. What is most important deserves more time, and teachers need the latitude to
provide responsive feedback and allow time for productive struggle.

Abundant time should be built into the pacing calendar for the following:
● Background Knowledge Guidance (this document)
● Vocabulary Guidance
● Fluency Guidance
● Syntax Guidance

Consider the below actions to help support students.

https://instructionpartners.org/wp-content/uploads/2021/07/Vocabulary-Guidance.pdf
https://instructionpartners.org/wp-content/uploads/2021/07/Fluency-Guidance.pdf
https://instructionpartners.org/wp-content/uploads/2021/07/Syntax-Guidance-.pdf


1. Dismiss your assumptions.

“The first step to building context and background knowledge is to examine your own
preconceptions about your learners. It’s important to understand that differences in
background knowledge are not deficits. There is no doubt that all students bring their own
knowledge, experiences and language into the classroom. In fact, these unique qualities and
characteristics can help you foster cultural awareness in the classroom.”1

2. Determine key knowledge demands.

For students to engage fully with a complex text, you must determine the knowledge that is
necessary to build in advance of or while reading a complex text (i.e., the knowledge that the
author assumes the reader already has and/or knowledge that is critical to helping a reader
unlock meaning that is not provided in the text or in other texts in a unit/module).

3. Gather relevant data to determine who needs a scaffold.

Understanding what knowledge students already have is critical to enabling you to plan
efficiently and maximize classroom instructional time. Determine the extent to which
students need the opportunity to build background knowledge in the curriculum to “level
the playing field,” then plan ways to help students demonstrate what they already know
about a topic. For example:

● Complete a background knowledge inventory.
● Conduct a prior knowledge self-assessment.
● Complete a notice and wonder activity.
● Use an anticipation guide.
● Engage in a carousel walk (see “Carousel Walk” p. 36).
● Preview the title and reflect on initial understandings.
● Use entry slips.

1 Ellevation Team Members, “Help English Language Learners Build Background Knowledge in the
Classroom,” Ellevation, accessed June 24. 2021,
https://ellevationeducation.com/blog/help-english-language-learners-build-background-knowledge-classr
oom.

https://facultyinnovate.utexas.edu/prior-knowledge
https://www.cmu.edu/teaching/assessment/priorknowledge/index.html
https://learn.k20center.ou.edu/strategy/180
https://www.nbss.ie/sites/default/files/publications/anticipation_guides_comprehension_strategy.pdf
https://www.google.com/books/edition/Overcoming_Textbook_Fatigue/nRcojvPeJYcC?hl=en&gbpv=1&bsq=carousel
https://ellevationeducation.com/blog/help-english-language-learners-build-background-knowledge-classroom
https://ellevationeducation.com/blog/help-english-language-learners-build-background-knowledge-classroom


4. Select and employ an appropriate scaffold.

Once you understand what students need to know to access a text, you can leverage these
strategies in advance of or while reading the text to help students build the necessary
background knowledge (avoid giving students background knowledge they will learn
through other texts in the unit/module). For example:

● Read a volume of short, less complex texts about a topic.
● Show a video.
● Use paintings or photo sets.
● Engage in a brief experience (see “Building Background Through Experiences” p.

43).
● Build background knowledge through virtual experiences (see “Building Background

Knowledge Virtually” p. 42).
● Build concept maps.
● Connect with experts.
● Leverage home language support (e.g., texts, web links, or video; time to discuss and

clarify ideas about text).
● Utilize the back matter.

5. Gather the data to measure the impact.

After you have employed a background knowledge building scaffold, you will want to know
the extent to which it supported students in accessing the text. Analyze student work and
use the data to inform instructional next steps.

https://trg.kipp.org/instructional-routines-and-practices/background-knowledge/
https://www.google.com/books/edition/Overcoming_Textbook_Fatigue/nRcojvPeJYcC?hl=en&gbpv=1&bsq=Building%20Background%20Virtually
https://www.google.com/books/edition/Overcoming_Textbook_Fatigue/nRcojvPeJYcC?hl=en&gbpv=1&bsq=virtual%20experiences
https://ctl.byu.edu/tip/concept-mapping
https://instructionpartners.org/wp-content/uploads/2022/05/Collaborative-planning-practices.pdf
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